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The Lyceum letter 

Dear Friends,   
Christ is born! Glorify Him! 

One of  the  f requent 

compl iments  which I 

receive from those who 

h a v e  m e t  L y c e u m 

students is how cheerful 

a n d  c o u r t e o u s  t h e y 

are.  Our  students come from joyful families!  The 

Lyceum in  turn ,  t h r o u g h  i t s 

curriculum and dedication to all that is 

be s t  in  e v e r y  fa c e t  o f  educa t i on , 

reinforces the hope which makes 

Lyceum students so joyful–so full 

of hope.  From whence does this 

hope arise?  The source of this 

hope, of course, is something, or 

rather Someone divine:  ―In the 

beginning was The Word...and the 

Word was made flesh and dwelt 

among us.‖    

  The Incarnation of the Word, the 

―Logos‖ in St. John‘s Greek (a 

language studied by Lyceum 

students), is at the heart of Classical Catholic 

Education.  The Incarnation reminds us that the 

best human life, the life of the Word made flesh, is 

a life which is united with, and governed by Logos – 

Divine Eternal Reason. We mortals live well and 

are truly alive when we live according to the 

dictates of reason, of conscience—which Blessed 

John Henry Cardinal  Newman cal led the 

―aboriginal vicar of Christ.‖  To educate according 

to conscience means that we strive in every way to 

form our students to what is best, not simply 

according to today‘s standards, but to eternal 

standards.    

  Through the books which they read, the poetry 

which they recite, the plays which they perform, the 

music which they sing, the mathematical truths 

which they demonstrate, the ideas which they 

consider, the theology which they study, and the 

liturgies in which they worship, students at the 

Lyceum are indeed living well, and habituating 

themselves to live a life according to reason.  In 

fact, through their Lyceum education, our students seem 

to be following the very words of St. Paul in his 

letter to the Romans where he writes:  ―Do not 

pattern yourselves after this age, but transform 

yourselves through a renewal of the mind…‖  

Classical Catholic Education does indeed renew 

the mind. And this most certainly 

is the cause of a hope that brings 

joy to our students. 

  I am sure that I speak for the 

whole Lyceum community in 

expressing our heartfelt thanks to 

F r .  D a v id  I r e l an d  a nd  t h e  

members of Sacred Heart Parish 

for their gracious welcome of The 

Lyceum to our new home. We 

thank God for  such friends.  

Please enjoy this newsletter where 

you can discover more about our 

extraordinary program of Catholic 

Classical Education, and see pictures of our new 

location. Thank you for your past support and 

please do consider us in your year-end giving.     

  May God bless you abundantly as we celebrate 

the Incarnation, the Word made flesh.   

   Luke Macik, Headmaster 
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National Recognition  

 

The Lyceum recently received 
national recognition for academic 
excel lence  by the National 
Catholic High School Honor 
Roll. Recognized as one of only 
six schools across the nation with 
honorable mention for academic 
excellence, The Lyceum is "small 
but mighty" - with an enrollment 
of nearly 50 students in grades 7-
12.  The school is devoted to 
providing a classical Catholic 
curriculum based on original 
texts and the Great Books of 
Western Civilization 

 

The group just announced their 
selection of the best 50 Catholic 
secondary schools and honorable 
mention schools (see the entire list 
on www.chshonor.org)  

 
T h e  H o n o r  R o l l  i s  a n 

independent project of the Acton 
Institute, an international research 
and educational organization.  It is 
produced in consultation with an 
adv isory  boa rd  compr ised of 
Catholic college presidents and 
scholars.  Advisory board member 
Very Rev. David M. O‘Connell, the 
former Pres ident  of  Cathol ic 
University of America, said the 
Honor Roll‘s evaluation method is 
indispensable.  ―Catholic schools 
must examine themselves on a 
regular basis using a well-rounded 
approach that assesses adherence to 
the Church‘s educational calling,‖ he 
said. ―The Honor Roll strengthens 
schoo l s  by  encourag ing  h igh 
standards and vibrant Catholicism.‖ 

Pope Benedict XVI, 

Blessed John Henry 

Cardinal Newman, and 

The Lyceum! 

 

W e  a t  T h e  L y c e u m 

followed Pope Benedict XVI‘s 

recent trip to Great Britain 

with enthusiastic interest. 

After all, anyone who has read 

Newman‘s Idea of a University 

can easily understand the lofty 

mission and aspirations of 

Classical Catholic Education 

that inspired the Lyceum‘s 

founders.  In fact the school 

has always adopted Newman 

along with St. Thomas as its patron 

and now that the Pope has conferred 

upon him the off i c i a l  t i t le  of  

―Blessed,‖ we are ecstatic. Newman, 

perhaps more than any other author 

of recent memory, has set forth and 

elucidated the principles and 

meaning of Catholic education. 

 

A n d  w h a t  a r e  t h o s e 

p r inc ip l e s ?   What  do es  a 

Classical Catholic Education 

entail? Classical education is about 

learning to think well; to order one‘s 

thoughts and words wisely. The 

educated person is able to think well 

and make good judgments about 

every field of inquiry insofar as 

possible. In addition, Classical 

Catholic Education entails the 

formation of the heart, and the right ordering 

of the passions of students so that they will 

heartily applaud St. Paul when he exhorts 

the Philippians,  

 

―Finally, brethren, whatsoever 

things are true, whatsoever things are 

honest, whatsoever things are just, 

w h a t s o e v e r  t h i n g s  a r e  p u r e , 

whatsoever  th ings  are  love ly , 

whatsoever things are of good report; 

if there be any virtue, and if there be 

any praise, think on these things.” 

 

   The Catholic school will take St Paul‘s 

words as foundational in the curriculum 

that it proposes and will steer a clear path, 

avoiding the prevail ing educational 

fashions of the day. 

The Lyceum Choir traveled to Solon, Ohio  to 
sing the Divine Liturgy at The Protection of The 
Virgin Mary Ukranian Catholic Church. Pictured 

here are members of the choir with Bishop 
John Bura and Rev. Volodymyr Grystsyuk. 

A view of the front of the Lyceum’s new functional 
and spacious home. With two stories of class-

rooms and enough room for administrative offices, 
the school is now ready to advance towards its 

student enrollment goal of 75 students!     

Lyceum students celebrate the Feast 
of Saint Nicholas at the 

skating rink.  

http://r20.rs6.net/tn.jsp?llr=ohocnscab&et=1103811040894&s=4487&e=001IP0Ro50bl2Z0pIwcSUYVarua6o26Rs4zAu8BwPRg1UJ1XUg0s6D5vevMYCKI3U6JqmDDd-Q2WnqdUpdus506B-xF3FSqIBNEpHiqF0FJ-DU=
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 At The Lyceum students encounter 

several things in particular that are at 

the heart of a Classical  Catholic 

Education: 

Students encounter the liberal arts, 

which are the ancient arts by which any 

human being learns to think well —

especially grammar, rhetoric, and logic! 

The school  takes these arts very 

seriously, and holds that the ability to 

think well and find the truth has its 

basis in the liberal arts of language and 

logic. Ask anyone of our students 

taking Greek and Latin whether The 

Lyceum is serious about 

teaching the principles, 

t h e o r y ,  a n d  c o r r e c t 

practice of language.  

Students  encounter 

mathematics—  ancient 

and modern. They do this 

through an intensive year 

o f  r e a d i n g  a n d 

demonstrating  theorems 

from Euclid‘s immortal 

work, The Elements, as well 

as through a program of 

modern algebra through 

calculus. Lyceum students 

a r e  a b l e  t o  m a k e  a 

d i s t i n c t i o n  b e t w e e n 

mathemat i cs  p roper l y 

speaking and ―the art of calculation.‖ 

In the same way, Lyceum students 

encounter both the classical approach 

to science through the excellent 

writings of Jean Henri Fabre, Konrad 

Lorenz, and Aristotle (an approach 

characterized by  wonder), but they 

a lso encounter   the more 

dogmatic and mathematical 

approach to  ―science‖ through 

conventional chemistry and 

physical science texts. In this 

way Lyceum students develop a 

keener ability to appreciate what 

science itself is. They gain a 

clearer understanding  of the 

modern definition of truth (i.e. 

truth is an idea ―that works‘ at 

least for the time being) as 

opposed to the classical definition of 

truth ―the ―correspondence of the 

mind with reality.‖ 

Students encounter a classical 

curriculum embracing the so called 

―humanities‖ (literature and history) 

and the fine arts. In this way they 

purge their passions and imaginations 

by filling them with images of heroic 

virtue, nobility, and beauty. They also 

supply their minds with an abundant 

and rich vicarious experience of life– 

of place and of time.  They recite 

poetry and sing sacred polyphony and 

Gregorian chant.  

 The Class ica l  Cathol ic  school 

proposes theology as the capstone to 

its curriculum. Theology is the ―queen 

of the  sciences.‖  

But we might add that a Catholic 

school is not simply its curriculum. 

Perhaps of greatest significance to a 

Classical Catholic  Education is the 

students‘ encounter with beautiful and 

f i t t i ng  wor sh ip .  A l though  the 

knowledge of God would seem to be 

the very thing in which man‘s final end 

consists, we know that to know, love, 

and  serve  Him is  the 

purpose for which we were 

m a d e .   T o  t h a t  en d , 

perhaps an oft over-looked 

a s p e c t  o f  C a t h o l i c 

education is the formation 

of students in the excellent 

and f itting worship of 

God. Indeed the fitting 

worship of God is a matter 

of  great importance for 

the Christian and especially 

i n  an  ag e  f i l l ed  w i th 

proposals  and counter 

proposals about the things 

in which that worship 

consists. We are very proud 

of the fact that Lyceum 

students are able to read 

and discuss the Church‘s 

own documents concerning worship 

such as Sacrosanctum Concilium and 

Pope St . Pius X‘s famous Motu 

Proprio concerning Sacred Music, Tra 

le Sollecitudini. That our students now 

have the opportunity to attend both 

Lyceum students line up to enjoy a hot lunch to help raise funds 
to aid the poor in the Bronx, NY. The school community enjoys a 

hot lunch periodically. Funds raised from each lunch are di-
rected either at supporting the efforts of the student prolife club 

or some other student charitable work. 

Lyceum students gather for the first contra 
dance of the academic year, accompanied by 
Cleveland’s own  premier live Contra dance 

Band—‖Mud in Yer Eye.‖  

Members of The Lyceum choir prepare 
for the annual  Advent Lessons  

and Carols program. 
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the Extraordinary Form and 

the Ordinary Form of the 

Roman Rite and  actually 

sing the very music that St 

Pius X and John Paul II and 

Benedict XVI propose is 

remarkable!  Additionally, 

L yceu m  s t ud en t s  h ave 

learned to sing The  Divine 

Liturgy demonstrating, in 

their own ability to sing and 

appreciate the distinct beauty 

of the Eastern Liturgy, a 

truly Catholic universality.      

  T h e  a d v a n t a g e  f o r  t h e 

student who has some formation and 

knowledge of these various Catholic 

Rites is tremendous, if for no other 

reason than it enables  the student to 

understand more fully the ―sense of 

the Church‖ (Sensus Ecclesiae) itself 

as it is expressed through the  Rites of 

East and West.   

 

   A Catholic school is also a place 

where a student can live and engage in 

the vibrant and beautiful culture which 

i s  t h e  p a t r i m o n y  o f  W e s t e r n 

Civilization and is fostered by and springs 

from the very heart of the Church. This 

is a culture that fosters wholesome and 

ho ly  f r i endship ,  a  cul ture  that 

encourages beauty and goodness, a 

culture that aspires to truth and 

especially that Truth Who is Christ 

H i m s e l f .   A  C a t h o l i c  s c h o o l 

cooperates with parents and families in 

providing an atmosphere and a 

mutual ly supporting community 

wherein students can themselves find 

positive and joyful opportunities to 

live a Christian life in a fallen world. 

Yes, our young people need to learn 

grammar, rhetoric, and logic and all 

the arts and sciences that lead to 

wisdom, but they need to experience 

that truth is always accompanied by 

virtue and goodness and that the home 

of truth, so to speak, is  Beauty. 

Young people deserve to have a 

few years in which to fulfill and 

develop the mind for its own sake; to 

have a protected time when they are 

not asked to sacrifice their minds to 

some utilitarian end. We at The 

Lyceum would love to see each 

student begin this kind of education 

in high school and continue it at a 

Catholic four-year liberal 

arts college. This would 

indeed help them to live 

the examined l ife that 

Socrates extols. This would 

provide our young people 

w i t h  a n  a d e q u a t e 

o p p o r t u n i t y  t o  f o r m 

themse lves  a s  human 

beings. Any alternative 

seems to propose that the 

minds of our young be 

sacrificed on the altar of 

―utility.‖ Indeed as John 

Henry Cardinal Newman 

said in his Idea of a University: 

 

“This process of training, by 

which the intellect, instead of 

being formed or sacrificed to 

some particular or accidental 

purpose, some specific trade 

or profession, or study or 

science, is disciplined for its 

own sake, for the perception 

of its own proper object, and 

for its own highest culture, is 

called Liberal Education .” 

 

We hope that Newman would be 

pleased and that he will bless the 

eighth year of our endeavor from the 

exalted company of the saints, among 

whom he now dwells. 

 

 

 

Building the Learning Community 

the Classical Way 
 

(The following article by our Dean 

of Academics, Mark Langley, was first 

published in the New Hampshire 

Journal of Education in the Spring of 

2010 Issue. It is reprinted here with 

permission.)   

 

Imagine f if teen high school 

students  sitting around an oval table 

with nothing more than a notebook 

and a copy of  Herodotus ‘  The 

Histories, or perhaps James Madison‘s 

Each classroom at the Lyceum is equipped with a 
rather collegiate looking seminar table— around 

which ―noble surface‖ a Classical Catholic Educa-
tion is possible. 

We call our choir room the Cecilia  after the patron 
Saint of Sacred Music. The grand piano was donated 

by a generous friend of the school.  

A community of learners even in 
Algebra II ! 
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Federalist No. 10.  Their teacher sits 

among them, not as a teacher or as 

lecturer, but as a fellow student.  It 

is a routine history class and the 

atmosphere is set for discussion. 

Rather than sitting in desks facing in 

straight lines toward a focal point, 

like a chalk board or podium, the 

table and chairs and the physical 

ar rangement  of  the room are 

a r r a n g e d  f o r  i n t e r a c t i v e 

communicat ion.  At  th is  table 

students must face one another. The 

task of each participant is to listen 

and  r e spond  an d  con t r ibu t e 

meaningfully, and consequently each 

has the responsibility to become 

act ive ly  engaged  in  l earn ing .  

Perhaps each participant consciously 

feels  the under ly ing sense of 

democracy that  permeates  the 

atmosphere of a discussion. No one 

has a higher position at a round table. 

Every position is equal.  Every idea 

will be guaranteed a hearing so long 

as it is offered in a spirit of civility 

and sincerity. In this setting students 

learn how to listen to one another. 

This is a learning community in the 

classical sense of the term. It is a 

c o m m u n i t y  b a s e d  o n  t h e 

q u i n t e s s e n t i a l  b a s i s  o f  a l l 

communit ies ,  namely,  the free 

communication of ideas. 

 

The free communication of ideas, 

though in itself an educational ideal, 

is nonetheless bound by certain 

c o n s t r a i n t s  i n  t h e  ‗ c l a s s i c a l 

discussion.‘  In a classical discussion 

there is a presumption that the 

discussion will be about some original 

text or source that all participants 

have had access  to before the 

discussion. The text may have been 

assigned as homework, or perhaps it 

was read in class just prior to the 

discussion. The discussion is not 

merely about the exchange of ideas 

for their own sake, but rather the 

exchange of ideas for the sake of 

understanding the text. What did 

Herodotus mean? What did Madison 

intend to say? 

A wonderful thing happens when 

a discussion based on primary 

sources occurs. For if those sources 

include not just the works of our 

contemporaries, but also extend to 

the ideas of authors no longer among 

us, perhaps even to those who have 

p a s s e d  o n  e v e n  b e f o r e  t h e 

participants at our imaginary table 

were born, the sense of democracy is 

extended to all.  ―It is the democracy‖ 

that includes even ―…the dead,‖ to 

b o r r o w  a n  i d e a  f r o m  G . K . 

Chesterton. In this way the learning 

c o m m u n i t y  i n  o u r  i m a g i n e d 

classroom might extend back in time 

to include those who lived and wrote 

and had ideas more than 2000 years 

a g o .  S t u d e n t s  a r e  t h e r e b y 

incorporated in a learning community 

that really binds all mankind- or at 

least all who, in whatever age or land 

o r  c u l t u r e ,  h a d  i d e a s  a b o u t 

democracy, war and peace, love and 

hatred, or change and permanence.   

 

Not only does the discussion 

method of learning have the power to 

unite people in the present with those 

of the past, but it unites students with 

one another in their pursuit of a 

common understanding. 

Discussion by its  very 

nature seeks agreement.  

On the one hand there is 

one who advances an idea, 

but in such a way that 

another might be induced 

t o  a g r e e .   S h o u l d 

disagreement arise, there is 

an attempt to define terms 

and re-assert the idea in a 

d i f f e r en t  way ,  a lways 

s t r iv ing to bui ld on a 

common understanding.  

On the other hand the 

hearer might also have to 

make small concessions 

about the accidents of 

what is said, whether it be 

about the particular choice 

of words, the tone, the 

examples used or the order, so as to 

try to understand the substance of 

what is said.  To paraphrase Benjamin 

Franklin, when he commented on the 

discussion the fruit of which was the 

Constitution of the United States o f 

America, each member of a discussion 

must ―doubt a little of his own 

infallibility.‖ Discussion demands that 

each party be willing to demonstrate a 

little flexibility if any progress is to be 

made. The participants learn to 

advance in a spirit of friendship and 

each comes to realize that a cogent 

argument is something different in 

kind than mere bickering. Those who 

Lyceum students sing Sicut Cervus with the 
―Mignarda Duo‖ at the release of Mignarda’s latest 
CD ―Harmonia Caelestis‖ in St Gregory’s Church.  
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admire  the  grea t  pre -Socra t i c 

philosopher Heraclitus will remember 

that the ―hidden harmony is better 

than the apparent,‖ and agree that the 

opposition or dissonance that is 

sometimes felt at the beginning of a 

discussion is finally ordered to a 

future concord, a future harmony. 

 

Learning through the discussion 

m eth od  a l s o  bu i l d s  a  l e a rn in g 

community among students and their 

teachers. Ordinarily the teacher is 

viewed as the one with the answers.  

And perhaps this is so intrinsic to the 

very definition of ―teacher,‖ that the 

term really is not apt for the teacher 

who employs the discussion method. 

For an authentic discussion to take 

place each participant must feel that the 

discussion is genuine. If one member 

appears to have the solution or the 

truth or the final answer, the discussion 

loses its authenticity and becomes a 

mere exercise.  The discussion method 

demands that the one leading the 

discussion set aside, at least for the 

period of discussion, the appearance of 

knowledge or expertise. The discussion 

l eader  comes  to  the  t ab le  as  a 

moderator and, at most, just a more 

experienced student.  In this way 

students come to view their teachers 

not just as teachers, but as fellow 

searchers. By this we do not have to 

assert that a teacher who employs the 

discussion method must pretend to be 

ignorant. Every teacher will agree that 

when it comes to significant ideas, 

there is always more to be 

learned, and often the way 

t o  e n r i c h  o n e ‘ s  o w n 

understanding is  to re - 

approach an idea from the 

beginning.    

Returning to our imaginary 

history class, imagine that 

the teacher, or ‗tutor,‘ or 

‗more experienced student,‘ 

starts class by asking the 

very insightful question: 

―What is the chief political 

evil for which Madison claims the 

Constitution must provide a cure?‖ 

Now, the teacher has read the text 

carefully before hand and probably 

already knows the answer. The teacher 

could just give a lecture but doesn‘t.  

The teacher‘s sole aim and delight will 

now be in provoking the students 

to find the answer themselves 

through discussion. Perhaps the 

question is repeated or rephrased 

to further provoke thought in the 

students and give them a little 

more time to respond ―Is there 

one particular bad thing that 

happens in any civilized nation, 

any organization, any group, that 

M r .  M a d i s o n  t h i n k s  t h e 

Constitution must provide a 

remedy if there is to be a peaceful 

and prosperous union between the 

thirteen original states?‖ 

After a moment of reflection a 

bolder student might reply, ―I think its 

faction‖ 

   

Another student chimes in, ―Where 

does Madison say that in the text- and 

what is faction?‖   

A third replies, ―I‘ve got the text‖ 

and he proceeds to read it from the 

document itself. 

 

The discussion is off to a good start. 

The teacher has asked a good question, 

and one that provides a key for 

unlocking the whole of Federalist No. 

10,  easily one of the most brilliant 

political commentaries on the 

Constitution ever written. The 

teacher has a couple of follow up 

questions in case the discussion 

starts dying down, like ―What are 

the main causes of fact ion 

according to Madison?‖ and 

―What are some theoretical ways 

that a government could quell 

the existence of faction?‖ All of 

the questions are designed to get 

students to dig deeper into the 

text and provide them with a 

tool for coming to a complete 

understanding. The teacher 

m igh t  d i r ec t  some  o f  the 

questions to a quieter student 

always trying to elicit a response from 

every student at least once or twice in 

every discussion. 

This is the image of the ‗classical‘ 

Lyceum Choral Director, Mr. James Flood, 
with some of the members of the chorus 
after their concert at the Tiffany-designed 

Wade Chapel.  

Students and Lyceum alumni from the class of 2007 

Club Soccer– both teams coached by  
Lyceum parents! 
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learning community. It is a remarkable 

experience to sit at a table and discuss 

important ideas with students. It is 

exhilarating. Although difficult, it is 

immensely rewarding. For the teacher, 

the thrill of students working together 

as a group is the stuff of which dreams 

are made!  Any time students learn is 

thrilling to a teacher, but to watch them 

learning as a group and providing the 

impetus from themselves is something 

that can bring tears to a teacher‘s eyes. 

The power of allowing students to 

discuss important texts together 

unleashes a whole new kind of learning 

energy.  Through discussion they are 

transformed into active learners.   

 

Aside from uniting students with 

one another, with their teachers,  and 

with those in the past, what can we 

expect from the discussion method of 

teaching with regard to the personal 

benefits that students themselves 

derive from it on an individual basis?  

The answer in short-- we can expect a 

great deal!  The discussion method 

affirms each student as a potential 

contributor.  Each student has a place 

at  the table and each is  able to 

contribute in an equal manner to the 

progress of the class. With practice of 

habitual discussion students learn how 

to address one another with mutual 

respect. They develop a respect for 

insights that are not their own and they 

begin to see their teachers as fellow 

s t u d en t s  ( a l b e i t  s l i g h t l y  m o r e 

experienced students!) They learn that 

there is wisdom to be gained when 

many minds gather together and 

search. They learn to see an idea from 

diverse points of view. Through the 

classical discussion method, students 

learn to assert a position and be ready 

to back an idea up with a reason or a 

supporting text. They learn to focus on 

a single line of thought from beginning 

to end. They learn to be bold in 

advancing an idea even in the face of 

opposition, and on the other hand 

perhaps they learn how to gracefully 

concede a point. Discussion teaches a 

student to be ―quick on his feet‖ (in an 

intellectual sense) and concise. It 

teaches them the importance of word 

choice and phrasing as tools for 

persuasion. It teaches them to look for 

the logical basis in the argument of 

another as opposed to arguments based 

on simple emotion.  A student quickly 

learns the difference between an 

argument based on simple authority 

and one based on reason or experience. 

They a lso quickly learn that  no 

argument that is based on attacking the 

person or character of another (i.e. in 

Latin they say the ―argumentum ad 

hominem‖)   i s  we l come a t  the 

discussion table!  

We educators frequently say that we 

want our students to ‗learn to think for 

themselves.‘ We want them to be 

critical thinkers. We want them to 

become good leaders.  Inculcating the 

habit  of discussion among them 

achieves all of these ends.  Some 

students seem naturally reluctant to 

speak, but they, too, are encouraged to 

express their ideas-- and we might note 

that the discussion method fosters 

courage in such students. 

 

Socrates, the Greek philosopher and 

champion of dialogue as a learning 

tool, would agree with this praise of the 

discussion. We have the Greeks to 

thank for this method, and might even 

remember stories about the peripatetic 

philosophers of Athens.  We  

imagine them walking about, 

standing on street corners or 

in the agora discussing the 

cosmos, poetry, economics, 

ethics, politics, metaphysics 

or music. We imagine that 

the discussion was not held 

j u s t  b e t w e e n  t h e 

philosophers or intellectuals 

o f  t h e  d a y ,  b u t  t h a t 

discussion of all sorts spilled 

out among the ordinary 

citizens of Athens.  And 

how delightful a thought it is 

to imagine citizens of our 

own Democratic Republic engaged in a 

continual discussion. Just as discussion 

can build the learning community in 

the classroom and in a whole school, 

so too can discussion build and 

contribute and maintain the unity of a 

whole republic.  How fitting it would 

be if America, like Athens of old, 

continue to be the people foremost for 

democracy‘ because it is the people 

foremost in discussion.  

 

Lyceum Board member and parent, 
Mr. Henry Peyrebrune, teaches Music 
Theory to the Juniors and Seniors. Mr. 
Peyrebrune plays the double bass in 
the Cleveland Symphony Orchestra.  

The Lyceum’s new building provides a multitude 
of  spacious rooms. Pictured here is our fledgling  

library dedicated to Mary ―Seat of Wisdom.‖  
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 Congratulations to our three latest  

National Merit Scholar Semifinalists: 

 

Mr. Brian Hawersaat 

Miss Catherine Hogan 

Mr. Benjamin Palmer 

 

for performing in the top 1% of students 

nationally taking the PSAT.  

Floreat quisque discipulus! 

Using the enclosed self addressed envelope,  

please consider making a year-end tax-deductible gift to The 

Lyceum to support Classical Catholic Education.  

Your gift is very crucial for the success of our school.  

Please be assured of our prayers for you and all of our 

benefactors!  

 

 

 

 

 

 


